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INTRODUCTION  

IN   RECENT   DECADES,   THE   ANTHROPOLOGY   OF   CHILDHOOD   has   been   taking   shape   as   a  
discipline  in  Brazil,  opening  up  new  arenas  for  training  researchers  in  this  field.  Twenty  
years   ago,   each   researcher   had   to   find   their   own  way   among   various   possibilities   for  
studies   of   children,   on   children,   and   with   children   through   an   anthropological   lens.  
Today,  arenas  for  training  are  taking  shape  through  specialized  courses  and,  to  a  greater  
extent,   conferences   and   events,   which   have   become   major   spaces   for   disseminating  
research  and  debating  topics  in  the  field.  In  this  paper,  I  highlight  some  of  these  arenas  
and   debates,   pointing   out   certain   trends   and   configurations   that   typify   this   field   of  
anthropology   in   Brazil   and   how   it   is   taught.   This   paper   does   not   claim   to   be   an  
exhaustive   survey  of   the   field   in  Brazil,   either   in   research  or   in   teaching,  but   rather,   a  
reflection   based   on   some   initiatives   that   I   believe   are   innovative   and   illustrative,   and  
which  appear  to  be  converging  on  certain  points.  

Currently,  the  anthropology  of  childhood  in  Brazil  has  been  a  valuable  aspect  of  the  
training   of   not   just   anthropologists,   but   also   other   professionals,   especially   educators  
and   teacher   trainers.   In   fact,   anthropology   has   been   attracting   the   attention   of   people  
working  in  a  wide  range  of   fields  and,   in  this  case   in  particular,   those  who  work  with  
Brazilian  children.  This  is  part  of  a  growing  interest  in  anthropology  as  a  discipline  and  
in   ethnography   as   a   research   method.      Anthropologists   have   been   debating   the  
relevance   and   even   the   possibility   of   conducting   ethnographic   studies   outside   of  
anthropology,  with  some  expressing  doubts  about  the  dialogues  proposed  by  people  in  
other   disciplines.   Nonetheless,   professionals   in   various   fields   have   been   addressing  
these   issues   and   undertaking   studies   that   are   increasingly   sensitive   to   children’s  
perspectives.   This   trend   has   been   reinforced   by   the   expansion   of   courses   in   the  
anthropology  of  childhood.  Indeed,  including  materials  about  engaged  anthropological  
projects   in  the  training  of  new  researchers  has  revealed  an  activist,  critical  facet  of  this  
field  of  anthropology.  Its  dislocation  of  hegemonic  notions  of  childhood  and  children’s  
lives  are   leading   to  a   revision  of  public  policies  and  various  approaches   to   the   formal  
recognition,  protection,  and  guarantees  of  children’s  rights.  

                                                
*  Clarice  Cohn,  Universidade  Federal  de  São  Carlos,  Brésil,  clacohn@ufscar.br  (translated  by  Catherine  V.  
Howard)  



ANTHROPOCHILDREN,  November  2016,  URL:  http://popups.ulg.ac.be/2034-­‐‑8517/index.php?id=2506  
Cohn:  Anthropology  of  childhood  in  Brazil 

 2 

TEACHING  THE  ANTHROPOLOGY  OF  CHILDHOOD  

Although   the   anthropology   of   childhood   and   children   has   flourished   over   the   last  
twenty  years   in  Brazil,   it  has  not  been  accompanied  by  a  more  systematic  approach  to  
teaching   the   topic   in   courses   at   either   the   undergraduate   or   graduate   level.   In   Brazil,  
higher   education   is   divided   between   public   and   private   universities,   as  well   as   some  
institutions   with   mixed   structures.   They   may   offer   courses   in   social   sciences   or  
anthropology  to  undergraduates,  and  master’s  and  doctoral  programs  in  anthropology  
or   social   anthropology.   Courses   in   the   social   sciences   (which   include   anthropology,  
sociology,  and  political  science),  first  offered  in  the  1930s,  are  among  the  oldest  fields  in  
the  relatively  recent  history  of  higher  education  in  Brazil,  which  began  in  the  nineteenth  
century   with   the   professions   of   law,   medicine,   and   engineering.   Efforts   have   been  
underway   in   the  past   few  years   to   set  up  undergraduate  majors   in  anthropology,   still  
too  new  to  have  awarded  their  first  degrees.  

Even  more  recently,  another  movement  has  begun  in  the  country,  aimed  at  providing  
higher   education   to   indigenous   peoples.   This   may   involve   including   indigenous  
students  in  regular  courses  offered  by  universities  through  affirmative  action  programs,  
in   which   case   indigenous   students   learn   side   by   side   with   nonindigenous   ones   in  
disciplines  such  as  anthropology  and  social  sciences.  Such  programs  have  been  in  place  
at   the   Federal   University   of   São   Carlos   (UFSCar)   since   2008,   expanding   on   other  
campuses   under   the   so-­‐‑called   Quota   Law,   federal   legislation   that   promotes   the  
enrollment   of   indigenous   students   in   public   universities.   Another   way   in   which  
indigenous   students   are   benefiting   from   higher   education   is   through   specific   courses  
offered   by   universities,   such   as   the   Intercultural   Teaching   Certificates   for   indigenous  
students   trained   as   teachers   for   indigenous   schools.   This   is   illustrated   by   the   Federal  
University  of  Santa  Catarina  (UFSC),  which  graduated  its  first  class  of  such  students  in  
2015.   Yet   another   way   is   through   special   initiatives,   such   as   the   course   in   ethno-­‐‑
development   offered   by   the   Federal   University   of   Pará   in   Altamira,   which   brings  
together   students   from   indigenous   peoples,   traditional   Afro-­‐‑Brazilian   communities,  
river   dwellers   and   fishing   populations,   family   farmers,   and   members   of   the   black  
liberation   movement   in   this   part   of   the   Amazon   region.   Through   these   trends,  
indigenous  professionals   in   training   are  discussing   indigenous   concepts   of   childhood,  
through  which  educational   initiatives   in   the  anthropology  of  childhood,  using  various  
pedagogical   methods,   have   been   implemented   throughout   the   country,   with   notable  
results.  

Beyond   university   courses,   indigenous   peoples   are   being   professionally   trained   to  
become  lawyers,  child  services  counselors,  indigenous  teachers  and  teacher  trainers,  and  
health   care   workers.   This   has   been   strengthened   by   discussions   underway   in   the  
anthropology  of   childhood,  which  encourages   reflections  on   the  hegemonic  notions  of  
childhood   that   inform   current   public   policies   in   Brazil.   In   a   country   that   has   only  
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recently  taken  steps  to  overcome  various  social  vulnerabilities,  with  a  history  of  extreme  
poverty  and  great  ethnic  diversity,  these  discussions  have  become  crucial.  

COURSE  ON  THE  ANTHROPOLOGY  OF  CHILDHOOD  

Let   me   now   comment   on   a   graduate   course   I   have   been   teaching   at   the   Federal  
University  of  São  Carlos,  which  illustrates  some  of  the  opportunities  for  training  in  the  
anthropology   of   childhood.   The   objective   of   this   course,   the   first   offered   to   a   new  
entering  class,  is  to  present  the  major  questions  and  topics  under  discussion  in  this  field,  
as  well  as  the  main  concepts  and  methodology  used  in  these  studies.  A  significant  part  
of   the   course   involves   the   analysis   of   texts   resulting   from   anthropological   research  
projects  that  focus  on  children  and  their  lives,  as  both  objects  of  research  and  subjects  of  
interviews.  

The  course  begins  with  an   incursion   into   two   topics   that  are  always  emphasized   in  
these   studies,   those   of   enculturation   and   socialization.   We   discuss   how   various  
contemporary  studies  on  the  topic  of  childhood  deal  with  these  processes,  which  has  the  
effect   of   homogenizing   their   approach   and   leading   to   a   single   correct   answer:  
everything   that   involves   social   action   has   the   effect   of   enculturating   or   socializing  
individuals,   turning   them   into   social   and   cultural   beings.   A   few   mechanisms   are  
mentioned   when   there   is   some   sort   of   resistance   to   this   process.   In   the   course,   we  
engage   in  a  critical   reading  of   these  concepts.  Reading  classic   texts   in   the   field   (Victor  
Barnouw  (1967)  and  Margaret  Mead  (1955,  1963)   for   the  concept  of  enculturation,  and  
the  collection  organized  by  Phillip  Mayer  (1973)  on  the  concept  of  socialization)  allows  
us   to   see   the   value   of   their   proposals   and   analytical   approaches.   The   value   of   such  
studies  must  not  be  underestimated,  but  reading  them  along  with  a  critique  allows  us  to  
question  what  people  are  actually  doing  or  think  they  are  doing  and  seek  to  do  through  
the  processes  we  understand  as  “socialization”  (Cohn  2005).    

Using  Christina  Toren’s  study  (Toren  1990),  we  turn  to  the  question  of  how  children  
play  an  active  part   in   the  socialization  process,  which   is  a   relationship,  not  a  one-­‐‑way  
street  between  clearly  marked  agents  and  recipients,  or  one  leading  from  an  absence  of  
socialization  to  the  fully  socialized.  The  course  shows  students  that  reading  about  how  
children  are  engaged   in   this  process  can  open  up  avenues   for  new  research  questions.  
How   children   play   active   roles   in   the   production   of  meaning   in   their   lives   illustrates  
how  any  group  plays  a  vital  role  in  producing  meaning,  including  anthropologists  when  
they   analyze   such   processes.   Speaking   with   children   and   viewing   these   processes  
through   their   eyes   complete   the   data   gathered   through   research,   frequently   revealing  
aspects   that  would  be  hidden   from  other  points  of  view.  More  specifically,   the  course  
explores  the  methodological  proposal  of  ontogenesis,  that  is,  the  way  in  which  persons  
become  who  they  are,  along  with  their  micro-­‐‑histories,  as  possible  avenues  for  research.  
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We  then  move  to  a  fundamental  discussion  for  every  undertaking  of  this  nature,  as  I  
understand   it,   which   is   the   discussion   of   the   various   ways   of   being,   becoming,   and  
creating  children  in  the  world.  As  Margaret  Mead  (1955:41)  said,  everywhere  there  are  
children  but  they  are  not  equally  children  everywhere  –  and  this  is  what  anthropologists  
are  interested  in  studying.  Next,  we  review  Ariès’s  historical  analysis,  a  seminal  study  
demonstrating  how  the  notion  of  childhood  we  have  inherited  in  the  modern  era  is  not  a  
fact  in  and  of  itself,  but  a  historical  and  local  construction.  His  explanation,  based  on  the  
changes   occurring   in   the   ancien   régime   of   France,   opens   the   doors   for   students   in   the  
course   to   grasp   the   historical   background   that   led   to   the   creation   of   our   “sense   of  
childhood”   and   to  understand   the   context  within  which   this  notion  of   childhood  was  
configured,   within   a   particular   family   system   and   through   an   experience   that  
increasingly   segregated   children   (through   schools)   from   adults.   This   fine   work   is  
inspirational  for  thinking  not  only  in  terms  of  historical  changes,  but  also  in  comparative  
terms,  enabling  an  analysis  of  the  diverse  notions  of  childhood  that  exist  in  the  world.  To  
illustrate   this   parallel,   we   discuss   indigenous   notions   of   childhood,   more   specifically  
those  of   the  Xikrin  of   the  Bacajá  region   in  Brazil,  where   I  conducted  my  research,  and  
those  of  the  Chewong  of  Siberia  (Cohn  2000,  Howell  1988).  

A  course  such  as  this  one  cannot  ignore  debates  over  research  methodologies.  This  is  
always  a   fundamental   issue,   even  at   this   time  when  many   criticisms  are   aimed  at   the  
anthropological   project,   ethnographic   authority,   and   so   on.   Except   in   certain   arenas,  
where  other  fields  have  addressed  gender  issues  or  childhood,  anthropology  continues  
to  be  an  enterprise  with  an  adultcentric,  male  bias.   In   this  case,  being  adultcentric  has  
two   effects   that   we   seek   to   avoid   in   this   course:   being   incapable   of   speaking   with  
children   in   ways   that   would   allow   us   to   apprehend   their   point   of   view   and   their  
experiences   per   se;   and   considering   children   relative   to   the   final   product   they   will  
become,  adults  as  defined  in  that  setting.  Being  able  to  see  how  children  think  and  make  
sense  of   the  world   that  surrounds   them  also  allows  us   to  see  how  they  are  producing  
their  own  futures,  without  foreseeing  a  single  end  point  to  this  process.  

We  also  engage  in  a  crucial  debate  in  this  field:  what  are  the  modifications  that  must  
be   made   in   ethnographic   fieldwork   to   enable   anthropologists   to   study   children?  
Anthropologists  have  long  been  exhorted  to  practice  “participant  observation,”  through  
which   the   researcher   participates   in   the   lives   of   those   studied,   thereby   coming   to  
understand   the   subtleties   of   another   way   of   life.   However,   this   can   sometimes   be  
difficult  when  an  anthropologist,  being  an  adult,  is  going  to  conduct  research  in  which  
children   are   the   focus   of   attention.   It   is   necessary   to   create   spaces,   languages,   and  
relationships  of   trust  with   children   and   the   adults   responsible   for   them.  We   therefore  
read  texts  that  raise  the  question  of  the  relationships  that  are  possible  in  research  on  the  
points   of   view   and   experiences   of   the   child,   given   that   the   anthropologist   is   an   adult  
(Pires  2007).  We  read  about  ways  of  accompanying  children  in  their  daily  life  as  well  as  



ANTHROPOCHILDREN,  November  2016,  URL:  http://popups.ulg.ac.be/2034-­‐‑8517/index.php?id=2506  
Special  Issue  6:  Images,  Imagination,  and  the  Making  of  Future:  Children,  Youth  and  the  Role  of  Education  

Jeannett  Martin,  Christian  Ungruhe  &  Tabea  Häberlein  (eds.)  

 

 5  

ways  of  using  other  languages,  for  example,  that  of  drawings  (Cohn  2005).  Finally,  we  
look   at   various   ways   of   conducting   research   along   with   the   children   (James   &  
Christensen  eds.  2000).    

The  third  part  of  the  course  is  devoted  to  the  topic  of  indigenous  children.  We  spend  
more  time  in  the  course  on  this  topic,  partly  due  to  it  being  my  own  research  specialty,  
partly  due   to   its  having  been   studied   for   a   longer   time   in   anthropology   than   in  other  
disciplines   in   Brazil.   In   doing   so,  we   return   to   some   conceptual   questions,   bearing   in  
mind   that   the   first   anthropological   studies   of   indigenous   children   in   Brazil   were  
influenced  by   functionalism  and  culturalism   (Fernandes  1976;  Schaden  1945,  1962  and  
1976).   These   studies,   which   offer   valuable   ethnographic   data   and   inspiring   analyses,  
nonetheless  view   the  particularities  of   these   children  as  developing  within   small-­‐‑scale  
societies   with   determinant   social   roles,   norms   of   conduct,   and   social   positions.   We  
highlight   the   intrinsic   value   of   these   works,   avoiding   an   anachronous   judgment   that  
rejects  them  outright,  and  instead  understand  that  they  were  products  of  their  time  and  
must  be  considered  in  such  terms.  We  can  still  see  once  again  the  limitations  that  result  
from  the  notion  of  development  toward  a  final  goal,  a  pre-­‐‑ordained  end  product  toward  
which  children  develop.  

We  then  move  to  analyses  that  seek  more  directly  to  account  for  notions  of  childhood  
among  various  indigenous  peoples  in  Brazil,  using  several  ethnographic  cases  that  have  
been  brought   together   in  a  book  that   introduced  this   topic   in  Brazil   (Lopes  da  Silva  &  
Nunes   ed.   2001).   We   also   read   a   monograph   by   Antonella   Tassinari   (2007),   which  
undertakes  a  comparative  study,  demonstrating  that  the  ways  of  being,  becoming,  and  
raising  children  vary  among  indigenous  peoples  and  differ  especially  from  those  ways  
that  are   familiar   to   researchers.  This   is   fundamental   for  us,   since   those  who   formulate  
public  policies,  rarely  being  indigenous,  have  a  Western  outlook  on  what  they  observe,  
often  without  being  capable  of  seeing  the  realities  in  which  they  work.  

One   of   the   state   policies   directed   at   indigenous   peoples   concerns   formal   schooling  
(Santana  2005;  Codonho  2007;  Alvarez  2004).  Throughout  Brazil,  schools  have  been  built  
for  most  indigenous  children.  These  schools  are  the  result  of  bringing  to  fruition  specific  
rights  that   the  1988  Constitution  guaranteed  to   indigenous  peoples.  The  daily  routines  
in   their   schools   must   accommodate   each   group’s   language,   social   and   political  
organization,  autonomous  self-­‐‑determination,  forms  of  knowledge,  culture,  and  modes  
of   teaching   and   learning.   These   rights   are   highly   valued   by   indigenous   peoples,  who  
hope   to  equip   themselves   through  schooling   to  navigate   in   the  broader  society,  where  
speaking   the   national   language,   doing   business,   drawing   up   and   signing   documents,  
etc.   are   fundamental   skills.  Their   schools  are   set  up   in  ways  analogous   to  many  other  
types  of  new  schools,   in  which  different  notions  of   childhood,  modes  of   teaching  and  
learning,  etc.  coexist  in  a  state  of  relative  conflict  with  each  other.  This  leads  to  a  debate  
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raised   in   the   course:   how   do   these   schools   inflect   and   respect   indigenous   notions   of  
childhood,  forms  of  knowledge,  and  lessons?  

We  then  move  into  a  discussion  on  children’s  religiosity  with  an  interesting  text  that  
shows  the  different  relationship  that  adults  and  children  have  with  the  “wicked  ghost,”  
an  entity  linked  to  popular  Catholicism  in  a  small  city  in  northeastern  Brazil.  The  study  
(Pires   2007)   demonstrates   that   not   only   do   children   and   adults   attribute   different  
meanings  to  the  entity,  but  there  is  actually  an  inversion  of  meanings  between  the  two.  

Next  comes  a  look  at  a  very  serious  debate  in  Brazil,  that  dealing  with  street  children.  
The   issue   of   children  who   live   in   the   street   has   long   been   a   problem   in   the   country.  
These   children   have   always   been   stigmatized,   marked   out   by   everything   they   lack:  
family,  a  house,  schooling,  morals,  and  suitable  activities.  They  have  long  been  referred  
to  in  legislation  as  “minors,”  a  term  that,  in  Brazil,  refers  not  just  to  their  age  but  also  to  
their  legal  and  juridical  contrast  with  other  children  who  have  families,  houses,  and  so  
on,  and  who  are  thus  less  vulnerable.  The  texts  we  read  are  exercises  in  listening  to  these  
children   and   accompanying   how   they   construct   relationships   among   themselves   and  
with  urban  spaces,   institutions  specializing  in  “needy  minors,”  and  their  natal  families  
and   the   families   they   construct   (Calaf   2008;  Gregori   2000).  We  also   explore  notions  of  
motherhood  and  paternity  used  in  the  street  and  between  these  different  spaces.  These  
texts,   as   ethnographies,   trace   the   numerous   paths   that   these   children   create   among  
various  spaces,  revealing  their  skills  and  capacities  to  behave  appropriately  within  each,  
and   their   attempts   to   maintain   something   they   do   not   consider   to   be   a   lack,   but  
something  positive:  their  autonomy.  

Children   in   vulnerable   situations   are   also   the   topic   of   research   in   another   seminal  
work  that  explores  the  “circulation  of  children”  among  different  houses  and  formative  
spaces   (Fonseca   1995,   2006).   This   ethnography   goes   beyond   the   commonly   accepted  
understandings  and  the  hegemonic  model  by  demonstrating  how  children  can  be  raised  
in   various   familial   spaces  without   cutting   their   bonds   of   filiation.   The  work  has   been  
seminal  in  reconsidering  the  regulations  associated  with  adoption  law  in  Brazil,  which  
in   practice   removes   these   children   from   such   circuits   and   turns   them   into   “orphans”  
within   a   system   that   allows   strangers  who   are   better   equipped   to   get   through   all   the  
bureaucratic  hurdles  to  adopt  them.  The  creation  of  this  new  relationship  comes  at  the  
expense   of   cutting   off   a   series   of   others,   which   are   resources   historically   used   by  
Brazilian   families  but  which  are  not   recognized   in   legislation  or  by  hegemonic  norms.  
How  such   children   themselves  deal  with   these   institutionalized   spaces  and   the   state’s  
evaluation   of   their   families   is   the   subject   of   another   text   we   discuss   in   this   course  
(Ribeiro  2007).    

The   final   work   we   discuss   is   an   ethnography   that   examines   how   reciprocity   is  
configured   in   situations   involving   voluntary   work,   in   a   case   study   of   people  
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volunteering   in   a   hospital   for   children   with   cancer   (Fioravanti   2006).   This   intriguing  
study   reinforces   the   theme  of   the   course   that  what   is   always   at  play   in   each   case   is   a  
particular  notion  of  childhood.  Here,  it  is  the  idea  of  a  childhood  lost  to  the  disease  and  
the  disabilities  it  entails,  of  children  who  cannot  play,  of  a  disease  that  has  robbed  them  
of   even   their   ability   to   be   happy,   that   is,   their   very   childhood.   What   the   volunteers  
attempt  to  produce  in  these  children  is  this  happiness,  so  that,  even  if  for  only  a  fleeting  
moment,  they  can  enjoy  their  childhood  once  more.  Thus,  as  many  volunteers  say,  the  
greatest  reward  they  receive  is  the  smiles  on  the  faces  of  these  children.  

Overall,   the   course   allows   us   to   consider   a   way   of   teaching   the   anthropology   of  
childhood   while   also   reflecting   on   some   of   the   broader   concerns   and   debates   being  
discussed  in  Brazil.  As  a  country  that  is  multifaceted  and  diverse,  still  plagued  by  wide  
class  divisions  (although  these  have  fortunately  lessened  in  recent  decades),  the  themes  
of   the   variety   in   forms   of   childhood,   the   diversity   in   types   of   families,   the   numerous  
resources  used  by  families   that  are  usually  overlooked  by  the  state,   the  public  policies  
dealing  with  children,  and  the  challenges  of  schooling  are  all  topics  that  are  not  merely  
of  academic   interest,  but  also  ones   inviting  activism  and  intervention.  Anthropologists  
have  been  active  in  the  formulation,  establishment,  evaluation,  and  monitoring  of  public  
policies   for   children   in  Brazil,   dealing  directly  with   the   state,  multilateral   institutions,  
nongovernment   organizations,   and   university   projects   that   evaluate   such   policies.    
These  have  become  crucial  arenas  for  anthropological  activism  and  therefore  should  be  
included  in  the  courses  we  teach  on  the  anthropology  of  childhood.  

As  with  every  course,  this  one  is  not  exhaustive.  It  can  be  supplemented  with  any  of  a  
number   of   further   analyses:   the   sexual   violence   suffered   by   children;   international  
adoption,  which  can  pose  greater  problems   than   it   solves  by   ignoring  children’s  prior  
bonds;  consumption  patterns  among  children  and  the  food  traditions  they  inherit;  and  
children  who  are  not  at  risk  or  vulnerable,  researching  their  lives  outside  of  school  and  
other   institutions.   The   course   serves   to   expose   students   to   positions,   approaches,  
methodologies,  and  analytical  findings  about  and  with  children  in  Brazil,  and  to  stress  
their  political  implications,  encouraging  better  approaches  to  analyzing  and  evaluating  
public   policies   that   tend   to   be   homogenizing   and   to   have   an   adultcentric   viewpoint,  
hardly  capable  of  understanding  how  children  construct  their  worlds.  

OTHER  EDUCATIONAL  ARENAS:  CONFERENCES,  RESEARCH  GROUPS,  AND  EVENTS  

Besides  formal  education  in  anthropology,  other  arenas  for  training  in  this  field  have  
been  influential   in  Brazil.  As  noted  earlier,  anthropology  courses  are  not  the  only  ones  
where   the   anthropology   of   childhood   is   taught.   Training   programs   for   indigenous  
teachers,  as  well  as  undergraduate  and  graduate  courses  in  education,  have  contributed  
to   the   debates   and   the   construction   of   knowledge   in   anthropology   dealing   with  
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children.   For   example,   the   Intercultural   Teaching   Certificate   program   at   the   Federal  
University  of  Santa  Catarina  includes  the  anthropology  of  childhood  in  its  curriculum.  

Probably   the   strongest   educational   arena   in   Brazil   lies   in   the   events   and   research  
groups  devoted  to  the  topic.  Throughout  the  country,  professionals  and  academics  have  
been   organizing   work   groups   and   symposia   at   conferences   and   holding   seminars   to  
discuss  the  subject.  

At   national   conferences,   for   example,   researchers   in   the   specialty   have   coordinated  
work  groups  at  the  annual  meetings  of  the  National  Association  of  Graduate  Studies  in  
the   Social   Sciences   (ANPOCS)   and   during   the   biannual   meetings,   known   as   the  
Brazilian   Anthropology   Meeting   (RBA)   held   by   the   Brazilian   Anthropological  
Association   (ABA),   as   well   as   local   meetings   organized   by   ABA,   in   particular   the  
Equatorial  Anthropology  Meeting  (REA).  These  are  the  main  conferences  in  the  field  of  
anthropology   that   take   place   in   Brazil,   bringing   together   national   and   international  
researchers.   Such  meetings   have   included   sessions   for  discussing   the   anthropology   of  
childhood   on   a   continuing   basis.   Regional   and  multinational   conferences,   such   as   the  
Mercosul  Anthropology  Meeting  (which  brings  together  researchers  from  the  Mercosul  
countries  and  is  held  every  two  years   in  one  of   the  member  countries),  have  provided  
further   occasions   for   discussing   the   topic.   Sessions   on   the   subject   have   also   been  
organized   for   the   multinational   meetings   of   the   Luso-­‐‑Afro-­‐‑Brazilian   Conference,  
including  the  one  held  in  Brazil.    

The   list   above   deals   with   the   inclusion   of   the   topic   in   conferences   that   Brazilian  
associations   have   helped   to   organize,   but   it   is   worth   adding   that,   along   with  
international  colleagues,  Brazilian  researchers  have  proposed  and  coordinated  sessions  
on  the  anthropology  of  childhood  in  foreign  conferences  such  as  those  organized  by  the  
Portuguese  Anthropology  Association  and  the  meetings  that  were  held  by  International  
Congress  of  Americanists  in  Mexico  and  Vienna.  

Besides  these  large  conferences  with  symposia,  panels,  and  work  groups  on  the  topic,  
events  have  been  organized   that  deal   specifically  with   the  anthropology  of  childhood,  
such  as  the  first  two  meetings  of  the  Seminar  on  Indigenous  Children  and  Childhoods  
(the  first  held  in  Campo  Grande,  Mato  Grosso  do  Sul,  in  2011,  the  second  in  São  Carlos,  
São  Paulo,  in  2014,  with  a  third  planned  for  Santa  Catarina),  and  the  Research  Colloquia  
on  Childhood  and  the  Family  held  in  Porto  Alegre,  Rio  Grande  do  Sul,  which  have  met  
three  times  so  far.  Similarly,  research  groups  are  being  organized  in  various  universities,  
promoting   opportunities   for   discussion   and   education   and   lending   support   to  
organizing  events.  

In   summary,   courses   on   the   anthropology   of   childhood   have   been   expanding   and  
entering   new   arenas   in   Brazil,   enabling   the   field   to   consolidate   and   gain   academic  
recognition.   Furthermore,   the   anthropology   of   childhood   and   related   studies   on   and  
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with  children  have  gained  ground  in  courses  in  training,  evaluating,  and  intervening  in  
public   policies   on   children,   through   programs   in   which   researchers   and   universities  
research  centers  are  engaged.  This  is  a  vital  facet  of  the  field,  one  that  has  the  potential  
of  engendering  improvements  in  policies  dealing  with  children  in  Brazil.  

APPENDIX  1  –  Course  syllabus  “The  anthropology  of  childhood”  (Prof.  Clarice  Cohn),  
Graduate   Program   in   Social   Anthropology,   Universidade   Federal   de   São   Carlos  
(PPGAS/UFSCar)  

The   aim   of   this   course   is   to   present   a   range   of   research   issues   that   open   up  when  
anthropology   focuses   on   children   as   subjects   and/or   as   informants.   In   recent  decades,  
anthropology  has  been  studying  children  in  innovative  ways,  treating  them  as  full  social  
subjects.   Although   we   cannot   claim   that   anthropology   never   conducted   research   on  
children,  for  many  years  they  were  viewed  as  beings-­‐‑in-­‐‑the-­‐‑making,  a  temporary  state  
to   be   molded   into   another,   that   of   an   adult.   Treating   children   as   full   social   subjects  
entails   viewing   their   action   in   the   world   as   capable   of   producing   relationships   and  
meanings  about  the  world.  Going  further,  it  entails  viewing  social  worlds  in  innovative  
ways,  starting  from  this  alternative  point  of  view  and  action,  those  of  children.  

The   structure   of   the   course   will   first   cover   the   development   of   anthropological  
research   on   children   and   the   process   leading   to   its   consolidation   as   a   field   of   study;  
contemporary  trends  and  conceptual  and  analytical  debates;  methodological  challenges  
involved  in  fieldwork  that  treats  children  as  the  focus  of  research  and  as  informants.  In  
the  second  part,  we  will  discuss  research  on  social  notions  of  childhood  and  studies  that  
analyze  how  children  are  agents  who  actively  produce  meanings.  

Course  Reading  List:  enculturation,  socialization,  children’s  agency  
BARNOUW  V.  1967  Cultura  y  Personalidad.  Buenos  Aires  :  Ediciones  Troquel.  
MEAD  M.  [1930]1963  Growing  up  in  New  Guinea.  London  :  Penguin  Books.  

MEAD  M.  1955  «  Children  and  ritual  in  Bali  »  (40-­‐‑51),  in  M.  Mead  &  M.  Wolfenstein  (ed.)  Childhood  in  
contemporary  cultures.  Chicago  :  The  University  of  Chicago  Press.  
RICHARDS   A.I.   1973   «  Socialization   and   Contemporary   British   Anthropology  »,   in   P.   Mayer   (ed.)  
Socialization  :  the  approach  from  social  anthropology.  Londres  :  Tavistock  Publications.  
COHN  C.  2005  Antropologia  da  Criança.  Rio  de  Janeiro  :  Zahar.  
Social  notions  of  childhood  
ARIÈS  P.  1988  A  criança  e  a  vida  familiar  no  Antigo  Regime.  Lisboa  :  Relógio  D’Água.  
COHN  C.  2000  «  Noções  sociais  de  infância  e  desenvolvimento  infantil  »,  Cadernos  de  Campo  9(9)  :  13-­‐‑
26.  

COHN  C.  2000  «  Crescendo  como  um  Xikrin:  uma  análise  da  infância  e  do  desenvolvimento  infantil  
entre  os  Kayapó-­‐‑Xikrin  do  Bacajá  »,  Revista  de  Antropologia  43(2)  :  195-­‐‑222.  
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HOWELL  S.  1988.  «  From  Child   to  Human:  Chewong  Concepts  of  Self  »,   in  G.   Jahoda  &   I.M.  Lewis  
(ed.)   Acquiring   Culture  :   Cross   Cultural   Studies   in   Child   Development.   London-­‐‑New   York-­‐‑Sydney  :  
Croom  Helm.  
Children’s  production  of  meanings  
TOREN  C.  1999  Mind,  Materiality  and  History.  Explorations  in  Fijian  Ethnography.  London  :  Routledge.  
TOREN  C.   2003   «  Becoming   a  Christian   in   Fiji.  An   ethnographic   study   of   ontogeny  »,   Journal   of   the  
Royal  Anthropological  Institute  10  :  709-­‐‑727.  
Methodological  challenges  in  anthropological  research  among  children  
MEAD  M.  [1930]1985  Educación  y  cultura  en  Nueva  Guinea.  Barcelona  :  Paidos  Studio.  
TOREN  C.  1990  Making  sense  of  hierarchy.  Cognition  as  social  process  in  Fiji.  London  :  Athlone  Press.  
COHN  C.  2005  «  O  desenho  das  crianças  e  o  antropólogo  :  reflexões  a  partir  das  crianças  Mebengokré-­‐‑
Xikrin  »,  VI  Reunión  de  Antropología  del  Mercosur,  Montevideo  (Uruguay).    

PIRES  F.  2007  «  Ser  adulta  e  pesquisar  crianças  :  explorando  possibilidades  metodológicas  na  pesquisa  
antropológica  »,  Revista  de  Antropologia  50(1)  :  225-­‐‑270.    
JAMES  A.  &  CHRISTENSEN  P.   (ed.)  2000  Research  with  Children.  Perspectives  and  Practices.  London-­‐‑New  
York  :  Falmer  Press.  
Indigenous  children,  part  I  
FERNANDES  F.   1976  «  Aspectos  da  educação  na   sociedade  Tupinambá  »   (63-­‐‑86),   in  E.   Schaden   (ed.)  
Leituras  de  etnologia  brasileira.  São  Paulo  :  Companhia  Editora  Nacional.  

SCHADEN   E.   1945   «  Educação   e   magia   nas   cerimônias   de   iniciação  »,   Revista   Brasileira   de   Estudos  
Pedagógicos  III(8)  :  271-­‐‑274.  
SCHADEN  E.  1962  Aspectos  fundamentais  da  cultura  guaraní.  São  Paulo  :  Difusão  Européia  do  Livro.  
SCHADEN  E.  1976  «  Educação  indígena  »,  Problemas  Brasileiros  XIV(152)  :  23-­‐‑32.  
Indigenous  children,  part  II  

LOPES  DA  SILVA  A.  &  MACEDO  A.L.S.  &  NUNES  A.  (ed.)  2002  Crianças  indígenas.  Ensaios  antropológicos.  
São  Paulo  :  Global-­‐‑MARI/UFSP-­‐‑FAPESP.  
TASSINARI  A.  2007  «  Concepções  indígenas  de  infância  no  Brasil  »,  Tellus  7(13)  :  11-­‐‑25.  
LESZNIESKI  L.K.  2005  «  Estranhos  laços  :  predação  e  cuidado  entre  os  Kadiweu  »,  Tese  de  Doutorado,  
Universidade  Federal  de  Santa  Catarina.  
Indigenous  children  and  education  
OLIVEIRA  M.S.  2005  «  Nhanhembo`é:  infância,  educação  e  religião  entre  os  Guarani  de  M`biguaçu  »,  
Cadernos  de  Campo  13(13)  :  75-­‐‑89.  

CODONHO   C.G.   2007   «  Aprendendo   entre   pares  :   a   transmissão   horizontal   de   saberes   entre   as  
crianças   indígenas   Galibi-­‐‑Marwono  »,   Dissertação   de   Mestrado,   Universidade   Federal   de   Santa  
Catarina.  
ALVAREZ   M.M.   2004   «  Kitoko   Maxakali.   A   criança   indígena   e   os   processos   de   formação,  
aprendizagem  e  escolarização  »,  Revista  Anthropologicas  15(1)  :  49-­‐‑78.  
Anthropology  of  Children  and  Anthropology  of  Religion  
PIRES  F.F.  2007  «  Quem  tem  medo  de  mal-­‐‑assombro?  Religião  e  infância  no  semi-­‐‑árido  nordestino  »,  
Tese  de  Doutorado,  Museu  Nacional,  Universidade  Federal  do  Rio  de  Janeiro.  
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Street  children  

CALAF   P.P.   2008   «  Criança   faz   criança  :   (des)construindo   sexualidade   e   infância   com   meninos   e  
meninas  de  rua  »,  Dissertação  de  Mestrado,  Universidade  de  Brasília.    
GREGORI  M.F.  2000  Viração.  Experiências  de  meninos  de  rua.  São  Paulo  :  Companhia  das  Letras.  
Adoption  and  family  
FONSECA  C.  1995  Nos  Caminhos  da  Adoção.  São  Paulo  :  Editora  Cortez.  

FONSECA  C.   2006   «  Da   circulação   de   crianças   à   adoção   internacional:   questões   de   pertencimento   e  
posse  »,  Cadernos  Pagu  26  :  11-­‐‑43.  
RIBEIRA   F.B.   2007   «  Crianças   de   CAVAL,   crianças   em   perigo  :   ‘Os   grandes’   e   seus   dilemas   numa  
instituição  de  proteção  à  infância  »,  31º  Encontro  Anual  da  ANPOCS,  Caxambu,  Minas  Gerais.    
Child  life  volunteers  
FIORAVANTI  R.H.   2006   «  ‘Voluntários  do   coração’  :   uma  abordagem  antropológica   sobre  o   trabalho  
voluntário   no   Hospital   Pequeno   Príncipe  »,   Dissertação   de   Mestrado,   Universidade   Federal   do  
Paraná.  
APPENDIX  2  –  Work  groups,  symposiums,  round-­‐‑tables  

2005  «  Groupe  de  Travail.  Enfance  indigènes   :  perspectives  et  défis  de  l'ʹéducation  »,  coordonné  par  
Angela  Nunes  &  Antonella  Tassinari,  Reunión  de  Antropología  del  Mercosur,  Montevideo.  
2006   «  Groupe   de   travail.   Pour   une   anthropologie   de   l’enfance  »,   coordonné   par   Ângela   Nunes   e  
Bebedito  Nunes,  25,  Réunion  Brésilienne  d’anthropologie.  

2007   «  L’éducation   indigène  :   approches   anthropologiques   des   processus   scolaires   et   non   scolaires  
d’enseignement   et   d’apprentissage  »,   coordonné   par   A.Tassinari   &   Stella   García.   Réunion   de  
Antropología  del  Mercosur.    

2007  «  Groupe  de  Travail.  Du  point  de  vue  de  l’enfant.  Des  recherches  récentes  en  sciences  sociales  »,  
Réunion  annuelle  de  l’Associação  Nacional  de  Pós-­‐‑Graduação  em  Ciências  Sociais-­‐‑  ANPOCS.  
2008  «  Groupe  de  Travail.  Du  point  de  vue  de  l’enfant.  Des  recherches  récentes  en  sciences  sociales  »,  
Réunion  annuelle  de  l’Associação  Nacional  de  Pós-­‐‑Graduação  em  Ciências  Sociais-­‐‑  ANPOCS.  

2009  «  Groupe  de  Travail.  Du  point  de  vue  de  l’enfant.  Des  recherches  récentes  en  sciences  sociales  »,  
Réunion  annuelle  de  l’Associação  Nacional  de  Pós-­‐‑Graduação  em  Ciências  Sociais-­‐‑ANPOCS  
2009  «  Symposium  Les   enfants   indigènes  d’Amérique  :   continuités   et   transformations  »,   coordonné  
par  Andrea  Szulc  &  Clarice  Cohn,  53ème  Congrès  International  des  Américanistes  (México  DF).  

2010  «  Groupe  de  Travail  Anthropologie  de   l’enfance  :  pour   la  reconnaissance  des  connaissances  et  
savoirs  des   enfants  »,   coordonné  par  Antonella  Tassinari  &  Clarice  Cohn,   27,  Réunion  Brésilien  de  
Anthropologie.    
2011   «  Table   Ronde  :   Anthropologie   de   l’enfance  :   quelle   anthropologie  ?  »,   Réunion   annuelle   de  
l’Associação  Nacional  de  Pós-­‐‑Graduação  em  Ciências  Sociais-­‐‑ANPOCS,  coordonné  par  Clarice  Cohn  
&  Antonella  Tassinari.  

2011  «  Groupe  de  Travail.  Les  enfants  et  les  enfances  luso-­‐‑afro-­‐‑brésiliennes  :  regards  transnationales  
et  diversités  en  dialogue  »,  coordonné  par  Flavia  F.  Pires,  IX  Congresso  Luso  Afro  Brasileiro.  
2012   «  Groupe   de   Travail.   Anthropologie   de   l’enfant  :   recherches   en   cours   dans   un   domaine   en  
construction  »,  coordonné  par  Flavia  Pires,  II  Semaine  d’anthropologie  du  PPGAS-­‐‑UFPB.  
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2012   «  Symposium.   Children’s   food   heritage.   Anthropological   perspectives  »,   coordonné   par  
Charles-­‐‑Édouard   de   Suremain   &   Clarice   Cohn,   54ème   Congrès   international   de   Américanistes  
(Vienne).  

2013   «  Groupe   de   Travail.   Anthropologie   de   l’enfant  :   explorer   le   ‘travail   de  
l`anthropologue’     lorsque   les   indigènes   sont  des   enfants  »,   coordonné  par   Flavia  Pires,   III   Semaine  
d’anthropologie  du  PPGAS-­‐‑UFPB.  

2013  «  Table  Ronde.  Le  bureau  de  l’anthropologue  dans  la  recherche  avec  des  enfants  »,  coordonné  
par   Flávia   F.   Pires,   Liana   Lewis   &   Laura   Lowenkron,   IIIème   Semaine   d’anthropologie   du   PPGAS-­‐‑
UFPB.  
2015  «  Cartographier   les  nouvelles  études  sur-­‐‑avec  les  enfants  en  anthropologie  :  un  dialogue  entre  
faire  et  penser  »,  V  REA/XIV  ABANNE,  Maceió,  Brésil.  

2015   «  Groupe   de   Travail.   Enfances   et   la   morale.   Coordonné   par   Fernanda   Bittencourt   Ribeiro   &  
Flavia  Ferreira  Pires  »,  IV  Seminário  Enlaçando  Sexualidades,  Uneb,  Salvador/BA,  Brèsil.  
2015   «  Groupe   de   Travail.   Enfances   et   jeunesses  :   connaissances,   technologies   et   pratiques  »,   IV  
Encontro  Nacional  de  Antropologia  do  Direito,  USP,  São  Paulo/SP.  Brésil.  
APPENDIX  3  –  Conferences  and  seminars  

2009  «  Journées  de  recherche  sur  l’enfance  et  la  famille  »,  Universidade  Federal  do  Rio  Grande  do  Sul  
et   Pontifícia   Universidade   Católica   do   Rio   Grande   do  
Sul,http://www.ufrgs.br/naci/paginas/documentos/Jornadas%20de%20Pesquisa%20sobre%20Inf%C3
%A2ncia%20e%20Fam%C3%ADlia2.doc  
2010   «  Séminaire   d’éducation   interculturelle   et   sur   l’enfance   indigène  »,   Séminaire   NEPI,  
Universidade  Federal  de  Santa  Catarina.  

2011   «  Compréhensions   anthropologiques   sur   les   connaissances  Guarani   et   vice   versa  »,   Séminaire  
NEPI,  Universidade  Federal  de  Santa  Catarina.  
2011  «  IIème  Journées  de  Recherche  sur  l’enfance  et  la  famille  »,  Universidade  Federal  do  Rio  Grande  
do  Sul  et  Pontifícia  Universidade  Católica  do  Rio  Grande  do  Sul,  http://2jornada.wix.com/2011-­‐‑  

2014  «  IIIème  Journées  de  Recherche  sur  l’enfance  et  la  famille  »,  Universidade  Federal  do  Rio  Grande  
do   Sul   et   Pontifícia   Universidade   Católica   do   Rio   Grande   do   Sul,  
http://jornadainfancia.wix.com/iiijornadainfancia  
2011  «  Ier  Séminaire  enfants-­‐‑enfances  indigènes  »,  Universidade  Católica  Dom  Bosco,  Mato  Grosso  do  
Sul.  
2012   “Symposium.   L’enfant   indigène  :   temps   et   espaces   d’éducation   de   l’enfant   dans   les   sociétés  
indigenes”,  Seminário  de  Educação  do  PPGE/UFMT,  coordonné  par  Beleni  Grando.  

2012   “Des   recherches   récentes   sur   les   processus   en   Nord-­‐‑Ouest   Amazonie  :   construction   de   la  
personne   et   circulation   de   la   connaissance”,   Séminaire   NEPI,   Universidade   Federal   de   Santa  
Catarina.  
2012  “Débats.  Enfants  de  enfances  en  context”,  PUC-­‐‑RS.  

2014   “Séminaire   enfants,  diversité   et  politiques  publiques”,   Séminaire  NEPI,  Universidade  Federal  
de  Santa  Catarina.  
2014  “IIème  Séminaire  enfants-­‐‑enfances  indigenes”,  Universidade  Federal  de  São  Carlos,  São  Paulo.  
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2015   «  Concepts   indigènes   de   l’enfance  :   lecture,   apprentissage   et   participation   des   enfants  »,  
communication,  Beleni  Brando  &  Felix  Adugoenau,  Symposium  «  Enfances  et  jouer  comme  les  droits  
des  enfants  »  (SESC,  Brésil).  
APPENDIX  4  –  Training  courses  for  public  officials  and  staff    

“Intercultural   relevance   of   the   rights   of   indigenous   children”,   Universidade   Federal   do   Pará,  
Campus  Universitário  de  Altamira,  Faculdade  de  Etnodiversidade.  Training   course   for   judges  and  
staff  of  the  Court  of  Justice  in  the  State  of  Pará,  Brazil,  taught  by  Dr.  Assis  de  Oliveira  

APPENDIX  5  –  University  courses  

2008   «  Anthropologie   de   l’enfance  »,   Cours,   Universidade   Federal   de   Santa   Catarina,   Antonella  
Tassinari.  
2009  «  Anthropologie  de  l’enfance  »,  Cours,  Universidade  Federal  de  São  Carlos,  Clarice  Cohn.  
2009   «  Anthropologie   de   l’enfance  »,   Cours,   Universidade   Federal   de   Santa   Catarina,   Antonella  
Tassinari.  

2011   «  Anthropologie   de   l’enfance  »,   Cours,   Universidade   Federal   do   Amazonas,   Antonella  
Tassinari.  
2012   «  L’enfance   Indigène  »,   Cours,   Licences   Interculturelles,   Universidade   Federal   de   Santa  
Catarina,  Antonella  M.I.  Tassinari.  

2012  «  Études  dirigées  dans  Anthropologie  de  l’enfance  »,  Cours,  Universidade  Federal  da  Paraíba,  
Flavia  Pires.  
2014   «  Nouvelles   études   sociales   sur   l’enfance  »,   Cours,   Universidade   Federal   da   Paraíba,   Flavia  
Pires.  
2015  «  Anthropologie  de  l’Enfance  »,  Cours,  Universidade  Federal  da  Paraíba,  Flavia  Pires.  
2015.  «  Marqueurs  sociales  de  la  différence  :  l’enfance  et  la  religion  »  Cours,  Universidade  Federal  da  
Paraíba,  Flavia  Pires  &  Giovanni  Boaes.  
Appendix  6  –  Research  groups  

Idades   -­‐‑   Grupo   de   estudos   e   pesquisas   em   antropologia   –   coordinated   by   Fernanda   Bittencourt  
Ribeiro,  PUR-­‐‑RS  
CRIAS   -­‐‑   Grupo   de   Pesquisa   Criança:   Sociedade   e   Cultura   –   coordinated   by   Flavia   Ferreira   Pires,  
UFPB  -­‐‑  https://pt-­‐‑br.facebook.com/crias.ufpb  

Educação   e   Interculturalidade   –   coordinated   by  Adir   Casaro  Nascimento  &  Carlos  Magno  Naglis  
Vieira  (UCDB)  

Núcleo  de  Estudos  de  Populações  Indígenas  –  coordinated  by  Edviges  Marta  Ioris  &  Antonella  Maria  
Imperatriz  Tassinari  (UFSC)  
Observatório   da   Educação   Escolar   Indígena   da   UFSCar   –   coordinated   by   Clarice   Cohn   -­‐‑  
http://www.oeei.ufscar.br/  

Observatório  da  Educação  Escolar   Indígena  da  UFMG  –  coordinated  by  Ana  Maria  Rabelo  Gomes,  
Paulo  Maia  et  Karenina  Vieira  Andrade  -­‐‑  https://www.facebook.com/oeeiufmg    
Laboratório  de  Estudos  e  Pesquisas  em  Antropologia  da  Criança  (LEPAC)  –  coordinated  by  Clarice  
Cohn  (UFSCar)  


